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Introduction

The module of Psycholinguistics is intended for MAI(I
students of English as a foreign language at Medea University. This course invites
students to explore language as both a mental process and a social practice. It is
organized into five units with thirteen lessons in total. The first unit introduces the
relevant field, outlining its scope and the foundational questions that guide
psycholinguistic inquiry. The second unit turns to comprehension, with lessons that
examine how words, sentences, and discourse are understood, including the role of
Schema Theory and cultural knowledge. The third unit focuses on production and
conversational interaction, showing how thoughts are transformed into speech and
how dialogue is coordinated through turn-taking and repair. The fourth unit addresses
acquisition, beginning with how children acquire their first language, moving to
second language learning, and concluding with developmental issues such as critical
periods and language disorders. The final unit broadens the perspective, connecting
language to cognition, culture, and society, and culminates in the capstone lesson on
language, power, and culture, where students reflect on how discourse shapes identity
and ideology. Together, these lessons combine theory, examples, localized case
studies, and classroom activities, ensuring that students gain both academic

knowledge and practical insight into the role of language in human life.
Objectives:

e Introduce the foundations of psycholinguistics by exploring how language is
processed in the mind, including comprehension, production, and acquisition, and
by connecting these processes to broader linguistic theory.

e To develop critical awareness of discourse and communication so that students
can analyze how language functions in everyday interaction, from conversational

turn-taking to the influence of cultural schemas on meaning.
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Unit 1: General Issues

Lesson 1: Themes in Psycholinguistics

Psycholinguistics is the study of the mental processes and cognitive
mechanisms that underlie the human ability to acquire, comprehend, and produce
language. It is a discipline that emerged from the intersection of linguistics and
psychology, and later incorporated insights from neuroscience, philosophy, and
computer science. At its core, psycholinguistics asks how language is represented in
the mind, how it is processed in real time, and how it develops across the lifespan

(Carroll, 2008).

1.1 Historical Background

Before the mid-twentieth century, language was studied primarily as a
structural system by linguists, or as a learned behavior by psychologists. Behaviorist
theories, particularly those advanced by B. F. Skinner, argued that language
acquisition could be explained through conditioning and reinforcement. According to
this view, children learn language by imitating adults and receiving positive

reinforcement for correct usage.

This perspective was dramatically challenged by Noam Chomsky in his
landmark work Syntactic Structures (1957). Chomsky argued that behaviorism could
not account for the complexity and creativity of human language. He introduced the
concept of an innate “language faculty,” proposing that humans are born with a
universal grammar that enables them to acquire language rapidly and efficiently. This
shift marked the birth of modern psycholinguistics, as researchers began to investigate

the cognitive structures and processes that support language use (Harley, 2014).



The 1960s and 1970s saw the rise of experimental psycholinguistics, with
researchers using reaction time studies, eye-tracking, and neuropsychological
evidence to explore how language is processed. For example, lexical decision tasks,
where participants must quickly decide whether a string of letters forms a real word,
revealed how words are stored and accessed in the mental lexicon (Meyer &
Schvaneveldt, 1971). These methods provided empirical evidence for theoretical

claims and established psycholinguistics as a rigorous scientific discipline.

1.2 Themes of Psycholinguistics:

Several central themes define the field of psycholinguistics:

1. Language Comprehension: How listeners and readers transform linguistic input
into meaningful representations. This includes speech perception, word recognition,
sentence parsing, and discourse understanding.

2. Language Production: How speakers transform thoughts into words, sentences,
and discourse. This involves conceptualization, lexical selection, syntactic structuring,
and articulation.

3. Language Acquisition: How children acquire their first language and how adults
learn additional languages. This theme explores developmental stages, critical periods,

and the role of input and interaction.

1.3 Biological Foundations: it points to how language is supported by brain
structures and neural mechanisms. Neurolinguistics investigates areas such as Broca’s

and Wernicke’s regions, as well as the role of working memory and attention.

1.4 Language and Cognition: How language interacts with other cognitive processes,

such as memory, perception, and thought. This theme also considers the relationship



between language, culture, and cognition.These themes illustrate the interdisciplinary
nature of psycholinguistics, which integrates linguistic theory with psychological

models and experimental evidence.

1.5 Models in Psycholinguistics

Psycholinguistics relies on theoretical models to explain language processes.
For example, the Cohort Model (Marslen-Wilson, 1987) describes how listeners
recognize words by activating a cohort of candidates based on initial sounds,
narrowing the set as more input arrives. The TRACE Model (McClelland & Elman,
1986) emphasizes interactive processing, where phonemes, words, and context

influence recognition simultaneously.

In sentence processing, models such as the Garden-Path Theory (Frazier & Rayner,
1982) explain how readers initially adopt the simplest syntactic structure, sometimes
leading to misinterpretation. These models highlight the dynamic interplay between

linguistic structures and cognitive mechanisms.

Examples:

Consider the phenomenon of categorical perception in speech. English
speakers perceive a sharp boundary between /p/ and /b/ based on voice onset time,
even though the acoustic signal varies continuously (Liberman et al., 1957). This

shows how perception is shaped by linguistic categories.

Another example is the tip-of-the-tongue phenomenon, where speakers know

the meaning of a word but cannot retrieve its phonological form. This illustrates the



separation between semantic and phonological memory and provides evidence for

distinct stages in lexical access.

1.6 Activities

To engage with these themes, students can participate in classroom activities that

replicate classic psycholinguistic experiments.

Lexical Decision Task: Prepare a list of real words and non-words. Present
them to peers and record reaction times. Analyze how word frequency affects

recognition speed.

Stroop Test: Create cards with color words printed in incongruent ink colors
(e.g., the word red printed in blue ink). Measure how long it takes participants
to name the ink colors. Discuss how automaticity in reading interferes with

attention.

Garden-Path Sentences: Provide students with ambiguous sentences such as
The horse raced past the barn fell. Ask them to interpret the sentence and then

explain how reanalysis resolves the ambiguity.

Conclusion

In this lesson, we have introduced the themes of psycholinguistics by tracing
its historical development, outlining its central concerns, and presenting key models
and examples. By situating psycholinguistics within its interdisciplinary context,
students gain an appreciation for how linguistic theory, psychological mechanisms,

and experimental evidence converge to explain the human capacity for language. The



activities encourage active engagement, helping students connect abstract theories to

observable phenomena.

Lesson 2: Linguistic Components

Language is not a single, monolithic system but rather a complex structure
composed of several interrelated domains. Psycholinguistics draws heavily on these
linguistic principles to understand how language is processed in the mind. The five
major domains — phonology, morphology, syntax, semantics, and pragmatics —
provide the foundation for psycholinguistic inquiry. Each domain contributes unique
insights into how humans perceive, produce, and interpret language, and each
interacts with psychological mechanisms such as memory, attention, and perception

(Carroll, 2008).

2.1Phonology and Speech Perception

Phonology concerns the organization of sounds within a language.
Psycholinguists study how listeners perceive phonemes, how they distinguish between
similar sounds, and how they adapt to variability in speech. For instance, English
speakers distinguish between /p/ and /b/ based on voice onset time, while Japanese
speakers often struggle with the /r//I/ distinction because their native phonological

system does not separate these sounds (Liberman et al., 1957).

Phonological processing is not merely passive. Listeners actively categorize
sounds, relying on both acoustic cues and contextual information. Models such as the
Motor Theory of Speech Perception suggest that listeners perceive speech by
referencing the articulatory gestures required to produce sounds (Liberman &

Mattingly, 1985).



Example: When hearing the word bat, listeners must distinguish the initial /b/ from
similar sounds like /p/. Experiments show that even small differences in timing can

alter perception, highlighting the precision of phonological processing.

Activity: Listen to recordings of minimal pairs (e.g., pat vs. bat, rock vs. lock) and
record their perceptions. They should discuss how background noise or accent

influences recognition, linking their observations to phonological principles.

2.2 Morphology and Word Recognition

Morphology studies how words are formed and recognized. Psycholinguists
investigate how speakers process inflectional and derivational morphology, such as

the difference between walk and walked or happy and unhappiness.

Research shows that morphological processing involves both decomposition
and whole-word recognition. For example, in recognizing walked, the brain may
either access the whole word directly or decompose it into walk + -ed. Evidence from
reaction time studies suggests that frequent words are often recognized holistically,

while less common forms may be decomposed (Taft & Forster, 1975).

Example: In English, the plural marker -s is processed differently depending on
frequency. High-frequency plurals like cats may be recognized as whole words, while

low-frequency plurals like cacti require morphological analysis.

Activity: Students can be given a list of inflected and derived words. They should
classify them as likely to be recognized holistically or through decomposition, then

test their predictions by measuring reaction times in a lexical decision task.



2.3 Syntax and Sentence Parsing

Syntax refers to the rules governing sentence structure. Psycholinguists study
shows how readers and listeners parse sentences in real time, building syntactic trees
and integrating meaning. Garden-path sentences illustrate the challenges of parsing.
For example, The horse raced past the barn fell initially leads readers to interpret
raced past the barn as the main clause, but reanalysis reveals that raced past the barn

is a reduced relative clause modifying horse (Frazier & Rayner, 1982).

Models of sentence processing, such as the Garden-Path Theory, propose that readers
adopt the simplest syntactic structure first, sometimes leading to misinterpretation.
Other models, like constraint-based parsing, argue that multiple sources of
information — syntax, semantics, and context — are used simultaneously

(MacDonald, Pearlmutter, & Seidenberg, 1994).

Example: In the sentence While the man hunted the deer ran into the woods, readers
often misinterpret the deer as the object of hunted, demonstrating how syntactic

expectations shape parsing.

Activity: Students can be given ambiguous sentences and asked to diagram possible
syntactic structures. They should then discuss which interpretation feels most natural

and why, linking their reasoning to syntactic models.

2.4 Semantics and Meaning Representation

Semantics concerns the representation of meaning. Psycholinguists study
treats the way words and sentences convey meaning, how ambiguity is resolved, and

how context influences interpretation. For example, the word bank can mean a
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financial institution or the side of a river. Listeners use contextual cues to select the
appropriate meaning. Experimental studies show that multiple meanings are briefly

activated before context narrows the interpretation (Swinney, 1979).

Example: In the sentence He sat by the bank and watched the water flow, the context

quickly eliminates the financial meaning of bank.

Activity: Students can be presented with ambiguous words in different contexts and
asked to explain how meaning is resolved. They should discuss whether multiple

meanings are activated simultaneously or sequentially.

2.5 Pragmatics and Contextual Use

Pragmatics explores how language is used in context. It examines indirect
speech acts, implicatures, and conversational norms. Grice’s Cooperative Principle
(1975) proposes that speakers follow maxims of quantity, quality, relevance, and
manner. Violations of these maxims often generate implicatures, meanings inferred

beyond the literal words.

Example: If someone asks “Is John a good student?” and the reply is “Well, he
attends class regularly,” the listener infers that John may not excel academically,

even though the maxim of quantity was under-fulfilled.

Activity: Students can analyze dialogues where speakers violate conversational
maxims. They should identify the implicatures generated and discuss how pragmatics

contributes to communication.
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Conclusion

In this lesson, we have demonstrated how psycholinguistics relies on linguistic
principles to explain language processing. Phonology, morphology, syntax, semantics,
and pragmatics each provide essential insights, and psycholinguists study how these
domains interact with cognitive mechanisms. By engaging with examples and
activities, students can experience how linguistic structures shape perception,

recognition, parsing, meaning, and communication.

Lesson 3: Psychological Mechanisms

Language is not processed in isolation; it is supported by fundamental
psychological mechanisms that allow humans to perceive, store, and manipulate
linguistic information. Psycholinguistics therefore draws heavily on cognitive
psychology to explain how memory, attention, and perception interact with linguistic
structures. This lesson explores these mechanisms in detail, showing how they

underpin comprehension, production, and acquisition.

3.1 Working Memory and Language Processing

Working memory is central to language use. It provides the temporary storage
and manipulation of information needed to comprehend sentences and maintain
discourse coherence. Baddeley’s model of working memory (2000) identifies several
components: the phonological loop, which stores verbal information; the visuospatial

sketchpad, which handles visual and spatial data; and the central executive, which
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coordinates attention and integrates information. Later, Baddeley added the episodic

buffer, a system that links information across domains.

In language processing, the phonological loop is particularly important. It
allows listeners to hold words in memory while parsing sentences. For example, when
reading The boy who chased the dog fell into the pond, the reader must retain the
subject boy while processing the relative clause who chased the dog. Without working

memory, comprehension would collapse under the weight of syntactic complexity.

Example: Research shows that individuals with higher working memory capacity are
better able to comprehend complex sentences, while those with lower capacity

struggle with embedded clauses (Just & Carpenter, 1992).

Activity: Students can be asked to repeat increasingly complex sentences presented
orally. Their ability to recall and reconstruct the sentences demonstrates the limits of

working memory in language processing.

3.2 Attention and Language

Attention directs cognitive resources to relevant linguistic input. In
conversation, listeners must focus on the speaker’s words while filtering out
background noise. Attention also plays a role in resolving ambiguity, as it helps

prioritize certain interpretations over others.

Psycholinguistic experiments show that attention can be captured by salient
features such as prosody, stress, or unusual word choice. For instance, eye-tracking
studies reveal that readers fixate longer on unexpected words, indicating that attention

is drawn to anomalies in the input (Rayner, 1998).
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Example: In the sentence The cat chased the dog, readers often pause at dog because
it violates expectations about typical animal behavior. Attention is redirected to

resolve the anomaly.

Activity: Students can read sentences with unexpected endings and record where they

pause or reread. This exercise illustrates how attention shifts during comprehension.

3.3 Perception and Language

Perception transforms sensory input into linguistic representations. Auditory
perception converts sound waves into phonemes, while visual perception enables
reading. Psycholinguists study how perception interacts with linguistic categories,
showing that listeners do not simply hear raw sounds but interpret them through the

lens of their native language.

Categorical perception is a key phenomenon. English speakers perceive a
sharp boundary between /p/ and /b/, even though the acoustic signal varies
continuously (Liberman et al., 1957). This demonstrates that perception is shaped by

linguistic categories rather than raw acoustics.

Visual perception also plays a role in reading. The Stroop Effect (Stroop, 1935)
shows how automatic processes in reading can interfere with other tasks. When
participants are asked to name the ink color of words that spell incongruent color
names (e.g., the word red printed in blue ink), their responses are slower and more
error-prone. This illustrates how perception and automaticity interact in language

processing.
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Example: The tip-of-the-tongue phenomenon demonstrates how perception and
memory interact. Speakers may know the meaning of a word and even recall its initial
sound but fail to retrieve the full phonological form. This shows the complexity of

lexical access.

Activity: Students can conduct a Stroop test in class. They should prepare cards with
color words printed in incongruent ink colors, measure how long it takes peers to
name the ink colors, and discuss how automaticity in reading interferes with attention

and perception.

3.4 Integrating Mechanisms

Memory, attention, and perception do not operate independently. They interact
dynamically during language processing. For example, working memory holds words
while attention directs focus to relevant input, and perception categorizes sounds or
letters into linguistic units. Together, these mechanisms enable fluent comprehension
and production. Neurolinguistic evidence supports this integration. Brain imaging
studies show that Broca’s area is involved in syntactic processing, while Wernicke’s
area supports comprehension. The prefrontal cortex contributes to working memory
and attention, highlighting the distributed nature of language processing (Friederici,

2011).

Conclusion

In this lesson, we have demonstrated that language is supported by
psychological mechanisms that provide the cognitive infrastructure for processing.
Working memory enables the temporary storage of linguistic information, attention

directs focus to relevant input, and perception transforms sensory signals into
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linguistic categories. By engaging with examples and activities, students can

experience how these mechanisms shape language use.

Unit 2: Language Comprehension

Language comprehension is one of the most studied areas in psycholinguistics.
It refers to the processes by which listeners and readers transform linguistic input into
meaningful representations. Comprehension is not passive; it requires active decoding,
prediction, and integration of information. This unit explores four major aspects:

speech perception, lexical access, sentence processing, and discourse comprehension.

Lesson 4: Perception of Language

Speech perception is the first step in comprehension. When we hear spoken
language, the auditory system must convert acoustic signals into phonemes and then
into meaningful words. Carroll (2008) emphasizes that this process involves

categorization, prediction, and adaptation to variability in speech.

One of the most studied phenomena in speech perception is categorical
perception. Listeners perceive phonemes as discrete categories even though the
acoustic signal varies continuously. Experiments on voice onset time (VOT) show
that English speakers sharply distinguish between /b/ and /p/, even when the acoustic

difference is minimal (Liberman et al., 1957).

Models such as the Motor Theory of Speech Perception argue that listeners perceive
speech by referencing the articulatory gestures required to produce sounds (Liberman

& Mattingly, 1985). More recent interactive models, such as TRACE (McClelland &
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Elman, 1986), suggest that perception involves multiple levels — phonemes, words,

and context — influencing recognition simultaneously.

Example: Japanese speakers often struggle to distinguish between English /r/ and /1/,
because their native phonological system does not separate these sounds. This

illustrates how perception is shaped by linguistic experience.

Activity: Students can listen to recordings of minimal pairs such as pat vs. bat or rock
vs. lock. They should note where they perceive differences and discuss how

background noise or accent influences their perception.

Lesson 5 :The Internal Lexicon

Once speech sounds are identified, the listener must access the mental lexicon,
the internal dictionary of words and their meanings. Psycholinguists have proposed

several models to explain how words are recognized.

The Cohort Model (Marslen-Wilson, 1987) suggests that word recognition
begins as soon as the first sounds are heard, activating a “cohort” of possible words.
As more sounds arrive, the cohort narrows until only one candidate remains. The
TRACE Model (McClelland & Elman, 1986) emphasizes interactive processing,

where phonemes, words, and context influence recognition simultaneously.

Example: When hearing the sound sequence cap..., listeners may briefly activate

captain, capital, and capture. As the word continues, only one candidate survives.

Activity: Students can perform a lexical decision task: they are given strings of letters
(e.g., table, blork) and must quickly decide whether each is a real word. Reaction

timWord comprehension refers to the processes by which listeners and readers access
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the meaning of individual words and integrate them into larger linguistic structures.
Unlike mere recognition of a word’s form, comprehension involves activating
semantic networks, resolving ambiguity, and connecting words to context.
Psycholinguistics has devoted extensive research to understanding how words are

stored, accessed, and understood in real time.

5.1 Models of Word Comprehension

Several models explain how word meanings are accessed:

Serial Search Model: Proposes that the mental lexicon is searched sequentially until

the correct entry is found (Forster, 1976).

Logogen Model: Suggests that each word has a recognition unit (logogen) that
accumulates evidence until a threshold is reached, triggering recognition (Morton,

1969).

Connectionist Models: Emphasize parallel activation, where multiple meanings are
activated simultaneously and context determines which survives (McClelland &

Rumelhart, 1981).

These models highlight the complexity of word comprehension, showing that it is not
a simple retrieval process but an interactive system influenced by frequency, context,

and semantic networks.

5.2 Ambiguity and Context

Words often have multiple meanings, and comprehension requires resolving

ambiguity. For example, the word bank can mean a financial institution or the side of
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a river. Psycholinguistic experiments show that both meanings are briefly activated

before context narrows the interpretation (Swinney, 1979).

Example: In the sentence He sat by the bank and watched the water flow, the context

quickly eliminates the financial meaning of bank.

5.3 Semantic Networks

Word comprehension also involves semantic networks, where words are
linked by meaning. Activation spreads through these networks, facilitating
recognition of related words. For instance, hearing the word doctor may prime
recognition of nurse or hospital. This phenomenon, known as semantic priming,
demonstrates how word comprehension relies on interconnected meanings (Collins &

Loftus, 1975).

Example: In lexical decision tasks, participants respond faster to the word nurse

when it follows doctor than when it follows an unrelated word like bread.

Activities:

Lexical Ambiguity Exercise: Provide students with sentences containing ambiguous
words (e.g., bat, bank, spring). Ask them to identify possible meanings and explain

how context resolves ambiguity.

Semantic Priming Task: Present pairs of words (e.g., doctor-nurse, bread-sky) and
measure reaction times in recognition. Discuss how semantic networks facilitate

comprehension.
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Word Frequency Analysis: Give students high-frequency and low-frequency words.
Have them predict which will be recognized faster, then test their predictions with a

lexical decision experiment.

Word comprehension is a crucial step in language processing, bridging
recognition and meaning. It involves models of lexical access, resolution of ambiguity,
and activation of semantic networks. By studying how words are comprehended,
psycholinguists gain insight into the mental lexicon and the cognitive processes that
support fluent communication. The activities in this lesson allow students to
experience ambiguity resolution, semantic priming, and frequency effects firsthand,

reinforcing theoretical concepts through practice.

5.4 Sentence Comprehension and Memory

Understanding sentences requires more than recognizing words; it involves
parsing syntactic structures and integrating meaning. Psycholinguists study how
readers and listeners build syntactic trees in real time. Garden-path sentences, such as
The horse raced past the barn fell, show how initial parsing decisions can lead to
misinterpretation until reanalysis occurs (Frazier & Rayner, 1982). Memory plays a
crucial role. Working memory must hold words and phrases while the sentence
unfolds. Baddeley’s model (2000) explains how the phonological loop supports this

process.

Example: In the sentence While the man hunted the deer ran into the woods, readers

often misinterpret the structure because they expect the deer to be the object of hunted.
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Activity: Students can be given ambiguous sentences and asked to diagram possible
syntactic structures. They should then discuss which interpretation feels most natural

and why.

Lesson 6: Discourse Comprehension and Memory

Introduction

Discourse comprehension refers to the processes by which readers and
listeners construct meaning across extended stretches of language, such as
conversations, narratives, essays, or lectures. Unlike sentence comprehension, which
focuses on parsing individual syntactic structures, discourse comprehension requires
integrating information across multiple sentences, maintaining coherence, and
building mental representations of events and participants (Carroll, 2008). It is the
level of language processing most closely tied to real communication, since everyday

language use almost always occurs in discourse rather than isolated sentences.

6.1 Historical Development of Discourse Studies

Early psycholinguistic research concentrated on sentence parsing, but by the
late 1970s scholars recognized that understanding language required models that
extended beyond the sentence level. Van Dijk and Kintsch (1983) proposed the
construction-integration model, which describes how readers build mental
representations of discourse. According to this model, comprehension involves two

stages:

Construction: Readers generate multiple possible interpretations based on

linguistic input.
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Integration: Coherence is established by selecting interpretations that fit the

context and discarding irrelevant ones.

This framework shifted the focus from sentence parsing to discourse-level
processes, emphasizing coherence, inference, and memory. Later models, such as
Kintsch’s (1998) construction-integration model of text comprehension, refined these

ideas by highlighting the role of prior knowledge and schemas.

6.2 Coherence and Cohesion

Discourse comprehension depends on coherence, the logical connections
between ideas. Cohesion refers to the linguistic devices that signal these connections,
such as pronouns, conjunctions, and lexical repetition. For example, in the text John
bought a car. He drove it home, cohesion is achieved through the pronoun he and the

object it, while coherence arises from the logical sequence of buying and driving.

Psycholinguists study how readers use cohesion to maintain coherence.
Experiments show that readers spend more time processing pronouns when
antecedents are ambiguous, indicating that resolving reference is a critical aspect of

discourse comprehension (Garrod & Sanford, 1982).

Example: In the text Mary spoke to Susan. She was upset, readers must decide
whether she refers to Mary or Susan. The ambiguity forces readers to rely on context

and inference.
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6.3 Inference in Discourse

Inference is central to discourse comprehension. Readers and listeners often
go beyond the literal text to construct meaning. For example, if a story says John put
on his coat. He left the house, readers infer that John wore the coat outside, even

though this is not explicitly stated.

Psycholinguists distinguish between different types of inferences:

Bridging inferences: Connect current information to previous text.

Elaborative inferences: Add new information based on world knowledge.

Predictive inferences: Anticipate upcoming events.

Research shows that readers generate bridging inferences automatically, while

elaborative inferences depend on context and relevance (Singer, 1994).

Example: In the sentence The vase fell. The floor was wet, readers infer that the vase

broke because of the wet floor, even though this is not stated.

6.4 Situation Models

Discourse comprehension involves constructing situation models, mental
representations of the events described. These models include information about
characters, settings, actions, and causal relationships. Zwaan and Radvansky (1998)
argue that situation models are multidimensional, incorporating time, space, causality,

intentionality, and protagonist perspectives.
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Example: When reading a novel, readers build a situation model that tracks where
characters are, what they are doing, and how events unfold. If the text says The knight
entered the castle. He removed his armor, readers update the model to include the

new location and action.

6.5 Memory and Discourse

Memory plays a crucial role in discourse comprehension. Working memory
holds information while readers integrate sentences, while long-term memory stores
background knowledge and schemas. Kintsch (1998) emphasizes that comprehension

involves interaction between text input and prior knowledge.

Example: When reading about a hospital scene, readers activate schemas related to

doctors, patients, and medical procedures, which help interpret the text.

6.5.1 Discourse comprehension and Schema Theory:

Discourse comprehension is not only about processing sentences sequentially;
it requires readers and listeners to integrate information into larger mental frameworks.
Schema Theory provides a powerful explanation of how prior knowledge and mental
structures shape discourse understanding. Schemas are organized knowledge
structures stored in memory that guide expectations, interpretation, and inference.
When encountering discourse, individuals activate relevant schemas to make sense of

the text, fill in gaps, and maintain coherence (Anderson, 1977).

This lesson explores the relationship between discourse comprehension and schema
theory, tracing its historical development, theoretical foundations, empirical evidence,

and pedagogical applications.
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6.5.2 Historical Background of Schema Theory

The concept of schema dates back to Bartlett’s (1932) work on memory.
Bartlett argued that remembering is not a passive reproduction of information but an
active reconstruction guided by schemas. In his famous “War of the Ghosts”
experiment, participants recalled a Native American folktale but distorted details to fit
their cultural schemas. This demonstrated that comprehension and memory are shaped

by prior knowledge.

Later, schema theory was integrated into psycholinguistics to explain reading
and discourse comprehension. Rumelhart (1980) described schemas as “building
blocks of cognition,” emphasizing their role in interpreting texts. Van Dijk and
Kintsch (1983) incorporated schema theory into their construction-integration model,
showing how schemas interact with textual input to create coherent mental

representations.

6.5.3 Schemas in Discourse Comprehension

Schemas influence discourse comprehension in several ways:

Activation of Prior Knowledge: When reading a text, relevant schemas are
activated to interpret information. For example, reading about a hospital

activates schemas related to doctors, patients, and medical procedures.

Inference Generation: Schemas allow readers to fill in missing information.
If a text says John ordered food at the restaurant, readers infer that he will eat,

even if not stated.
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Expectation and Prediction: Schemas guide expectations about discourse
structure. In narratives, readers expect a beginning, middle, and end. In

conversations, they anticipate turn-taking.

Memory Organization: Schemas help organize information in memory,

making recall more efficient.

Example: In the sentence Mary went to the airport. She showed her ticket and
boarded the plane, readers activate the travel schema, which includes knowledge of
tickets, boarding, and airplanes. This schema allows them to understand the sequence

without explicit explanation.

6.5.4 Models of Schema-Based Comprehension

Several models explain how schemas interact with discourse:

Construction-Integration Model (Kintsch, 1998): Text input activates

propositions, which are integrated with prior knowledge through schemas.

Top-Down and Bottom-Up Processing: Schema theory emphasizes
top-down processing, where prior knowledge guides interpretation,

complementing bottom-up decoding of linguistic input.

Interactive Models: Modern psycholinguistics views comprehension as
interactive, with schemas influencing perception and perception updating

schemas.
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6.5.5 Empirical Evidence

Research supports the role of schemas in discourse comprehension. Studies
show that readers recall texts better when they have relevant background knowledge
(Anderson & Pichert, 1978). In one experiment, participants read a passage about a
house from the perspective of a burglar or a homebuyer. Their recall differed
depending on which schema was activated, demonstrating how schemas shape

comprehension and memory.

Example: L2 learners often struggle with texts that assume cultural schemas
unfamiliar to them. A passage about Thank sgiving may confuse learners without
knowledge of American traditions, highlighting the importance of schema activation

in comprehension (Shen, 2015).

6.5.6 Pedagogical Applications

Schema Theory has significant implications for teaching discourse comprehension:

Pre-Reading Activities: Teachers can activate relevant schemas by discussing

background knowledge before reading.

Cultural Awareness: In EFL contexts, teachers should introduce cultural

schemas to aid comprehension.

Graphic Organizers: Tools such as concept maps help students visualize

schemas and their connections to discourse.

Schema Building: Activities that expand students’ knowledge bases improve

their ability to comprehend diverse texts.
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Activity:

Schema Activation Exercise: Before reading a text about airports, ask
students to brainstorm what happens at an airport. Compare their schema with

the text.

Perspective-Taking Task: Provide a passage and ask students to read it from
different perspectives (e.g., teacher vs. student). Discuss how schemas change

interpretation.

Cultural Schema Exploration: Introduce a culturally specific text (e.g.,
Ramadan traditions). Ask students to identify unfamiliar elements and build

new schemas.

Discourse Mapping: Have students create diagrams linking sentences to

broader schemas.

Inference Generation: Provide incomplete narratives and ask students to fill

in gaps using schemas.

Example

Consider the following narrative:

Tom entered the classroom. He placed his books on the desk and looked at the board.

The teacher began to speak.

Readers activate the classroom schema, which includes desks, books, teachers,

and lessons. This schema allows them to infer that Tom is a student, the teacher is
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giving a lesson, and the setting is a school. Without the schema, the text would be

harder to interpret.

Discourse comprehension cannot be understood without schema theory.
Schemas provide the mental frameworks that guide interpretation, inference, and
memory. They allow readers to connect text to prior knowledge, resolve ambiguity,
and maintain coherence. For students, learning how schemas shape discourse
comprehension is essential, especially in second-language contexts where cultural
schemas may differ. By integrating schema theory into pedagogy, teachers can
enhance students’ ability to comprehend complex texts and engage critically with

discourse.

6.6 Cross-Linguistic Perspectives

Discourse is never neutral; it is always shaped by perspective.
Cross-perspective analysis in psycholinguistics examines how different viewpoints ,
whether cultural, social, or cognitive, influence the way discourse is produced,
interpreted, and remembered. Understanding perspective is essential for students,
especially in multilingual and multicultural contexts, because it highlights how
meaning is negotiated between speakers and listeners. Perspective in discourse can be

studied at multiple levels:

Narrative perspective: Who tells the story and how events are framed.

Conversational perspective: How speakers position themselves in dialogue.

Cultural perspective: How background knowledge and schemas shape

interpretation.
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Cognitive perspective: How mental models differ depending on the reader’s

or listener’s role.

6.6.1 Narrative Perspective

Narratives are shaped by the perspective of the narrator. Psycholinguists study
how first-person and third-person perspectives influence comprehension. First-person
narratives often create stronger emotional engagement, while third-person narratives

provide broader contextual information.

Example: Compare | walked into the room and felt nervous with She walked into the
room and looked nervous. The first sentence invites readers to adopt the narrator’s

perspective, while the second positions readers as observers.

Research shows that readers construct situation models differently depending on
narrative perspective. First-person narratives activate self-referential schemas, while

third-person narratives activate observer schemas (Brunyé et al., 2009).

6.6.2 Conversational Perspective

In dialogue, speakers adopt perspectives that reflect their roles, intentions, and
identities. Psycholinguists analyze how perspective influences turn-taking, politeness

strategies, and implicatures.

Example: In a teacher-student conversation, the teacher’s perspective emphasizes
instruction, while the student’s perspective emphasizes learning. Misalignment of

perspectives can lead to misunderstanding.
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Perspective-taking is crucial in conversation. Studies show that listeners adjust their

interpretations based on assumptions about the speaker’s knowledge and intentions

(Clark & Murphy, 1982).

6.6.3 Cultural Perspective

Cross-cultural discourse highlights how perspective is shaped by cultural
schemas. For example, Western narratives often follow a linear progression, while
East Asian narratives may emphasize cyclical or thematic structures. These

differences affect how readers interpret coherence and relevance.

Example: In English, a story might begin with a clear introduction, climax, and
resolution. In Arabic, repetition and parallelism may be used to emphasize themes.

Students must learn to recognize these cultural perspectives to fully comprehend texts.

6.6.4 Cognitive Perspective and Theory of Mind

Discourse comprehension also involves adopting the cognitive perspective of
others, often referred to as Theory of Mind. This is the ability to attribute mental
states — beliefs, desires, intentions — to others. Successful discourse comprehension

requires understanding not only what is said but also what the speaker intends.

Example: In the sentence John hid the toy because he thought Mary would take it,

readers must adopt John’s perspective to understand his motivation.

Psycholinguistic research shows that readers track multiple perspectives
simultaneously, updating situation models to reflect changes in viewpoint (Zwaan &

Radvansky, 1998).
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Narrative Perspective Exercise: Provide students with a short story in
third-person. Ask them to rewrite it in first-person and discuss how

perspective changes comprehension.

Dialogue Role-Play: Assign students roles (teacher, student, parent, child) and
have them enact conversations. Discuss how perspective influences language

use.

Cross-Cultural Narrative Analysis: Provide texts from different cultures.
Ask students to identify narrative structures and discuss how cultural

perspective shapes coherence.

Theory of Mind Task: Present students with stories where characters have

different beliefs. Ask them to explain events from each character’s perspective.

Perspective Mapping: Have students create diagrams showing how

perspectives shift in a narrative or conversation.

Example

Consider the following narrative:

Anna entered the courtroom. She looked at the jury nervously. The lawyer began to

speak.

From Anna’s perspective, the focus is on anxiety and judgment. From the lawyer’s
perspective, the focus is on persuasion and argument. From the jury’s perspective, the
focus is on evaluation. Readers must integrate these perspectives to fully comprehend

the discourse.
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Conclusion

Cross-perspective analysis in discourse highlights the importance of viewpoint
in shaping meaning. Narrative, conversational, cultural, and cognitive perspectives all
influence how texts are produced and understood. For students, learning to adopt
multiple perspectives enhances comprehension, empathy, and critical thinking. By
engaging with activities that explore perspective-taking, they develop the ability to

navigate complex discourse in multilingual and multicultural contexts.

Unit 3: Language Production and Conversational Interaction

Introduction

While Unit 2 focused on comprehension, Unit 3 examines the other side of language
use: production and interaction. Psycholinguists study how speakers transform
thoughts into words, sentences, and discourse, and how conversational partners
coordinate meaning in real time. Language production is not a simple output process;
it involves planning, lexical selection, syntactic structuring, and articulation.
Conversational interaction adds further complexity, requiring turn-taking, repair

strategies, and pragmatic awareness.

Lesson 7: Language Production

7.1 Theoretical Foundations

Language production begins with conceptualization — the formation of a
communicative intention. This is followed by lexical selection, syntactic structuring,
and phonological encoding. Levelt’s (1989) Blueprint for the Speaker is one of the

most influential models, describing production as a series of stages:

Conceptualizer: Generates communicative intentions.
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Formulator: Selects words and builds syntactic structures.
Articulator: Executes motor commands for speech.
Monitor: Oversees production and corrects errors.
This model emphasizes the modular nature of production, with each stage interacting

dynamically.

7.2 Lexical Access

Psycholinguists study how speakers select words from the mental lexicon.
Research shows that lexical access is influenced by frequency, semantic networks,
and competition between candidates. For example, naming tasks reveal that

high-frequency words are retrieved faster than low-frequency ones (Dell, 1986).

Example: When asked to name an animal, dog is retrieved faster than aardvark due

to frequency effects.

7.3 Speech Errors

Speech errors provide evidence for production processes. Slips of the tongue,
such as “You have hissed all my mystery lectures” instead of “You have missed all my
history lectures”, reveal how phonological encoding can misfire. Psycholinguists

analyze such errors to infer the stages of production (Fromkin, 1973).

Activity

Speech Error Collection: Students record slips of the tongue in everyday

conversation and classify them (phonological, lexical, syntactic).

Lexical Retrieval Task: Present students with categories (e.g., animals, tools)

and measure retrieval speed.
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Production Monitoring Exercise: Have students speak under time pressure

and note self-corrections.

7.4 Conversational Interaction

7.4.1 Turn-Taking

Conversation requires coordination between speakers. Sacks, Schegloff, and
Jefferson (1974) described turn-taking as a fundamental mechanism of interaction.

Psycholinguists study how speakers anticipate turn endings and prepare responses.

Example: In casual dialogue, listeners often begin speaking milliseconds after the

speaker finishes, showing how turn-taking is tightly synchronized.

7.4.2 Repair Strategies

Conversation involves errors, misunderstandings, and interruptions. Repair
strategies allow speakers to correct themselves or clarify meaning. For example, “7

went to Paris — sorry, I mean London” demonstrates self-repair.

7.4.3 Pragmatic Awareness

Conversational interaction requires pragmatic competence, including
politeness strategies, implicatures, and indirect speech acts. Grice’s Cooperative
Principle (1975) explains how speakers follow conversational maxims to maintain

coherence.

Example: If asked “Can you pass the salt?”, the listener interprets it as a request, not

a question about ability.
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Activity

Turn-Taking Role-Play: Students simulate conversations with strict timing to

observe coordination.

Repair Strategy Practice: Students intentionally introduce errors and practice

repairing them.

Pragmatic Analysis: Provide dialogues with indirect speech acts and ask

students to identify implicatures.

Conclusion

Language production and conversational interaction highlight the active,
dynamic nature of communication. Production involves complex cognitive stages,
while interaction requires coordination, repair, and pragmatic awareness. By studying
these processes, students gain insight into how language is not only comprehended

but also created and negotiated in real time.

Lesson 8: Language Production and Conversational Interaction-

Models of Language Production

Introduction
Language production is the process by which humans transform thoughts into
spoken or written words. Unlike comprehension, which involves decoding input,

production requires encoding ideas into linguistic form. Psycholinguists study

production to understand how speakers plan, select, and articulate language in real
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time. This lesson explores major models of language production, empirical evidence,

and pedagogical applications.

8.1 Levelt’s Blueprint for the Speaker

One of the most influential frameworks is Levelt’s (1989) Blueprint for the

Speaker, which divides production into four stages:

Conceptualizer: Generates communicative intentions and selects relevant

information.

Formulator: Translates intentions into linguistic form by selecting words and

building syntactic structures.

Articulator: Executes motor commands to produce speech sounds.

Monitor: Oversees production, detects errors, and initiates repairs.

This model emphasizes modularity, with each stage interacting dynamically.

Example: When saying “I need coffee”, the conceptualizer identifies the intention
(expressing need), the formulator selects words and syntax, the articulator produces

sounds, and the monitor ensures accuracy.

8.2 Lexical Access Models

Lexical access is central to production. Psycholinguists study how speakers retrieve

words from the mental lexicon.
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Serial Models: Propose that lexical selection occurs in stages — first semantic,

then phonological.

Interactive Models: Suggest that semantic and phonological information are

activated simultaneously, with feedback between levels (Dell, 1986).

Example: In naming tasks, high-frequency words like dog are retrieved faster than

low-frequency words like aardvark.

8.3 Speech Errors as Evidence

Speech errors provide insight into production processes. Fromkin (1973) classified

errors into categories:

Phonological errors: “You have hissed all my mystery lectures” instead of

“missed all my history lectures.”

Lexical errors: Substituting one word for another, e.g., “Pass me the fork”

instead of “knife.”

Syntactic errors: Misordering words, €.9., “What he did was broke the vase.”

Errors reveal the stages of production and support interactive models.

8.4 Monitoring and Self-Repair

Speakers constantly monitor their output. The monitor detects errors and

initiates repairs. Self-repair strategies include repetition, correction, and clarification.

’

Example: “I went to Paris — sorry, | mean London.’
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Monitoring shows that production is not automatic but involves conscious oversight.

8.5 Neurolinguistic Evidence

Brain imaging studies support production models. Broca’s area is involved in
syntactic structuring, while motor regions control articulation. Damage to Broca’s

area leads to non-fluent aphasia, highlighting its role in production (Friederici, 2011).

Activity

Speech Error Collection: Students record slips of the tongue and classify

them.

Lexical Retrieval Task: Present categories (animals, tools) and measure

retrieval speed.

Production Monitoring Exercise: Students speak under time pressure and

note self-corrections.

Role-Play: Students simulate conversations and analyze repair strategies.

Example

Consider the utterance: “The cat chased the dog.”

The conceptualizer decides to describe an event.

The formulator selects cat, chased, dog and builds syntax.

The articulator produces sounds.
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The monitor checks accuracy and repairs if needed.

This illustrates how production involves multiple stages working together.

8.6 Pedagogical Implications

Teaching models of production helps students:

Understand how speaking differs from comprehension.

Recognize the role of errors and repairs in communication.

Develop awareness of lexical access and monitoring.

Improve fluency by practicing retrieval and self-correction.

Conclusion

Language production is a complex process involving conceptualization,
formulation, articulation, and monitoring. Models such as Levelt’s Blueprint and
interactive lexical access frameworks provide insight into how speakers transform
thoughts into words. By studying speech errors, monitoring, and neurolinguistic
evidence, students gain a deeper understanding of production. Classroom activities

reinforce these concepts, making abstract theories tangible.

Unit 4: Language Acquisition

Introduction

Language acquisition is one of the most studied topics in psycholinguistics. It
examines how humans develop linguistic competence, from infancy to adulthood, and

how environmental, cognitive, and biological factors interact. This unit covers first
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language acquisition, second language acquisition, and critical periods in

development.

Lesson 9 :First Language Acquisition

9.1 Theoretical Foundations
Several theories explain how children acquire their first language:
Behaviorist Theory (Skinner, 1957): Language is learned through imitation

and reinforcement.

Nativist Theory (Chomsky, 1965): Humans possess an innate Language

Acquisition Device (LAD).

Interactionist Theory (Bruner, 1983): Language emerges from interaction

between biological predispositions and social environment.
9.2 Stages of Acquisition
Pre-linguistic stage: Babbling, cooing, and phoneme recognition.
One-word stage: Holophrases like milk or up.
Two-word stage: Simple combinations (want cookie).
Telegraphic stage: Short sentences lacking function words (Daddy go work).
Complex sentences: Gradual mastery of syntax and morphology.

Example: Children overgeneralize rules, saying goed instead of went, showing active

rule formation.
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Activity: Students analyze transcripts of child speech and classify utterances by

developmental stage.

Lesson 10: Second Language Acquisition

10.1 Krashen’s Input Hypothesis (1985): Comprehensible input slightly above the

learner’s level (i+1) drives acquisition.

10.2 Output Hypothesis (Swain, 1985): Producing language is essential for learning.

10.3 Sociocultural Theory (Vygotsky, 1978): Interaction and scaffolding support

acquisition.

10.4 Factors Influencing SLA: These are the factors influencing second
language acquisition: age of acquisition, motivation (instrumental vs.

integrative), exposure and input quality and transfer from first language.

Example: French speakers learning English struggle with word order (I like very

much this book) due to L1 transfer.

Activity: Students compare learner errors across different L1 backgrounds and

discuss transfer effects.

10.5 Critical Periods and Developmental Issues

10.5.1 Critical Period Hypothesis
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Lenneberg (1967) proposed that language acquisition is constrained by
biological critical periods. After puberty, full native-like acquisition becomes less

likely. Evidence can be highlighted based on the following principles:

First language deprivation: Cases like Genie (Curtiss, 1977) show

incomplete acquisition when exposure is delayed.

Second language learning: Younger learners often achieve better
pronunciation, while older learners may excel in grammar due to cognitive

strategies.

10.6 Developmental Disorders

Psycholinguists also study language acquisition in atypical contexts, such as
Specific Language Impairment (SLI) or autism spectrum disorders. These cases reveal

how cognitive and neurological factors affect acquisition.

Activity: Students examine case studies of late L2 learners and discuss how age

influenced outcomes.

10.7 Specific Language Impairment (SLI)

SL1 is a developmental disorder where children struggle with language despite normal

intelligence and hearing.

Symptoms: Delayed speech, difficulty with grammar, limited vocabulary.

Psycholinguistic findings: SLI children often omit tense markers (He go

school instead of He goes to school).
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Theories: Some argue SLI reflects deficits in working memory; others suggest

impaired grammatical mechanisms.

Example: A child with SLI may understand stories but struggle to produce

grammatically correct sentences.

Activity: Students analyze transcripts of SLI speech and identify patterns of omission.

10.8 Autism Spectrum Disorders (ASD)

Language development in ASD varies widely. Some children remain

non-verbal, while others develop advanced vocabulary but struggle with pragmatics.

Pragmatic deficits: Difficulty with turn-taking, figurative language, and

conversational implicatures.

Echolalia: Repetition of phrases without communicative intent.

Psycholinguistic focus: How theory of mind deficits affect discourse

comprehension and production.

Example: An autistic child may repeat “Do you want juice?” after hearing it, without

intending to ask.

Activity: Students role-play conversations with pragmatic challenges and discuss

strategies for support.

10. 9 Dyslexia and Reading Disorders

Dyslexia is a developmental issue affecting reading and writing.
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Phonological deficit hypothesis: Dyslexia stems from difficulty mapping

phonemes to graphemes.

Symptoms: Slow reading, spelling errors, difficulty with decoding.

Psycholinguistic evidence: Dyslexic readers show reduced activation in

phonological processing areas.

Example: A dyslexic child may confuse b and d or struggle to decode multisyllabic

words.

Activity: Students attempt to read texts with altered letters to simulate dyslexic

challenges.

10.10 Bilingualism and Developmental Trajectories

Bilingual children often show different developmental patterns.

Code-switching: Alternating between languages in conversation

Vocabulary distribution: Smaller vocabulary in each language but larger

combined vocabulary.

Cognitive benefits: Enhanced executive function and metalinguistic

awareness.

Example: A bilingual child may say “Quiero juice”, mixing Spanish and English.

Activity: Students analyze bilingual transcripts and discuss how code-switching

reflects developmental flexibility.
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10.11 Socio-Cultural Influences

Language development is shaped by environment.

Socioeconomic status (SES): Children from higher SES families often hear more

words, leading to larger vocabularies (Hart & Risley, 1995).

Cultural practices: Storytelling, repetition, and interaction styles influence

acquisition.

Educational access: Early literacy programs accelerate development.

Example: Children exposed to rich verbal interaction at home develop stronger

narrative skills.

Activity: Students compare transcripts from different SES backgrounds and discuss

differences in vocabulary and syntax.

10.12 Neurolinguistic Perspectives

Brain development influences language acquisition.

Broca’s area: Syntax and production.

Wernicke’s area: Comprehension.

Plasticity: Young brains adapt more easily to damage, supporting recovery.

Example: A child with early left-hemisphere damage may still acquire language by

recruiting right-hemisphere regions.
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Activity: Students examine brain imaging studies of language disorders and discuss

implications.

10.12 Educational Implications

Understanding developmental issues informs pedagogy in many ways:

Early intervention: Speech therapy for SLI, pragmatic training for ASD,and

phonological awareness for dyslexia.

Inclusive education: Adapting classroom practices to diverse developmental

needs.

Assessment: Using psycholinguistic tests to identify delays.

Example: Teachers may use visual aids and simplified syntax to support children

with language delays.

Activity: Students design lesson plans that accommodate developmental diversity.

Consider three children:

Child A: Typical development, producing complex sentences by age 4.

Child B: SLI, producing telegraphic speech at age 5.

Child C: Bilingual, mixing languages but showing strong comprehension.

Analyzing their speech highlights how developmental issues shape acquisition

differently.
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Developmental issues in language acquisition reveal the complexity of
psycholinguistic processes. Critical periods, disorders such as SLI and ASD, reading
difficulties like dyslexia, bilingual trajectories, and socio-cultural influences all shape
how language develops. By studying these issues, students gain insight into both

typical and atypical acquisition, preparing them to support diverse learners.

Conclusion

Language acquisition involves complex interactions between biology,
cognition, and environment. First language acquisition demonstrates universal
developmental stages, while second language acquisition highlights variability across
learners. The critical period hypothesis underscores the importance of timing in
exposure. By engaging with examples and activities, students gain a comprehensive

understanding of how humans acquire language.

Unit 5: Language in Perspective

Introduction

Psycholinguistics does not exist in isolation. Language is deeply intertwined
with cognition, culture, and society. This unit explores how language shapes thought,
how cultural contexts influence communication, and how society structures linguistic
practices. By examining these perspectives, students gain a holistic understanding of

language as both a cognitive system and a social phenomenon.
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Lesson 11: Language and Cognition

11.1 Theoretical Foundations

Sapir-Whorf Hypothesis: Language influences thought. Strong version

(linguistic determinism) vs. weak version (linguistic relativity).

Cognitive Linguistics: Language reflects conceptual structures, metaphors,

and embodied cognition (Lakoff & Johnson, 1980).

Psycholinguistic Evidence: Studies show that speakers of different languages

categorize colors, spatial relations, and time differently.

Example: English speakers describe time horizontally (looking forward to the future),

while Mandarin speakers often use vertical metaphors (up month for last month).

11.2 Language and Memory

Language shapes how events are remembered. Loftus and Palmer (1974)
showed that wording influences memory: participants estimated higher speeds when
asked “How fast were the cars going when they smashed into each other?” compared

to “hit.”

Activity

Color Categorization Task: Students compare how different languages

divide color categories.

Metaphor Analysis: Students identify metaphors in everyday speech and

discuss how they reflect cognition.
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Memory Experiment: Students test how wording affects recall of events.

11.3 Language, Power, and Culture

Language is not only a cognitive tool but also a social resource that reflects
and shapes power relations, cultural practices, and identities. Psycholinguistics and
sociolinguistics converge in this domain, showing how discourse functions as a
medium of ideology, authority, and cultural meaning. This extended section explores
three interrelated dimensions: language and power, language and culture, and

language, identity, and society.

11.4 Language and Power

Language is a primary instrument of social control. Norman Fairclough’s
Language and Power (2015) demonstrates how discourse maintains and challenges
power relations in modern society. Critical Discourse Analysis (CDA) provides tools

to uncover hidden ideologies in texts, speeches, and media.

Teun van Dijk’s socio-cognitive approach emphasizes how discourse
structures reproduce dominance by shaping mental models of social reality. For
example, political speeches often employ metaphors, presuppositions, and pronoun

choices to legitimize authority and marginalize dissentijsi.in.

Example: The phrase “Mistakes were made” obscures agency, deflecting
responsibility. Similarly, media headlines frame events to highlight or downplay

actors, influencing public perception.
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Narrative Expansion: Political discourse is not neutral; it is carefully constructed to
persuade, legitimize, and dominate. Leaders use repetition, metaphor, and framing to
create national identity and suppress opposition. Bureaucratic and legal language,

with its technical jargon, reinforces institutional authority by limiting accessibility.

Classroom Activity: Students analyze political speeches, identifying discursive

strategies such as metaphor, repetition, and passive constructions.

11.5 Language and Culture

Language reflects cultural schemas and communicative norms. Brown and
Levinson’s Politeness Theory (1987) argues that politeness strategies are universal but
culturally variable. For example, indirectness is valued in Japanese discourse, while

directness may be preferred in American English.

Deborah Tannen (1990) highlights gendered conversational styles, showing
how cultural expectations shape interaction. Interactional sociolinguistics emphasizes

that meaning is co-constructed through cultural frames.

Narrative Expansion: Storytelling traditions illustrate cultural variation. Western
narratives often follow linear progression, while African oral traditions emphasize
repetition and communal participation. Ritual language, such as religious discourse,
encodes cultural values and reinforces collective identity. Multilingual contexts, such
as Algeria, demonstrate how speakers negotiate identity through code-switching

between Arabic, French, and Berber.

Example: A bilingual Algerian speaker may switch languages to signal solidarity,

authority, or intimacy depending on context.
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Classroom Activity: Students compare narratives from different cultures, analyzing

how cohesion and coherence are achieved through cultural schemas.

Lesson 12: Language, ldentity, and Society

Language is central to identity construction. Basil Bernstein (1971)
distinguished between restricted and elaborated codes, linking linguistic style to social
class. Language also reflects gendered identities, with conversational dominance and

politeness strategies varying across contexts (Tannen, 1990).

Minority languages illustrate how linguistic diversity intersects with power.
Van Dijk (2008) notes that dominant groups often marginalize minority discourse,
leading to linguistic prejudice. Globalization introduces English as a lingua franca,

raising questions about cultural homogenization versus preservation.

12.1 Narrative Expansion:

Language is a site of struggle for recognition and equality. Minority speakers
often face discrimination, while dominant languages gain prestige. At the same time,
multilingualism enriches societies by fostering cognitive flexibility and cultural
awareness. ldentity is negotiated through language choices, whether in everyday

conversation or institutional settings.

Classroom Activity: Students analyze classroom discourse to identify how language

signals identity and power.

Language is never neutral. It is both a means of communication and a medium
of power, ideology, and cultural identity. Psycholinguistics and sociolinguistics

converge in this domain, showing how discourse functions as a tool of persuasion, a
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reflection of cultural norms, and a marker of social identity. This extended section
explores three interrelated dimensions: language and power, language and culture, and

language, identity, and society.

12.2 Language and Power:Critical Discourse Analysis

Norman Fairclough (2015) argues that language is a social practice
inseparable from power relations. Critical Discourse Analysis (CDA) provides tools
to uncover hidden ideologies in texts, speeches, and media. Teun van Dijk (2008)
emphasizes the socio-cognitive dimension: discourse structures shape mental models

that reproduce dominance.

Narrative Expansion: Political discourse is carefully constructed to persuade,
legitimize, and dominate. Leaders use repetition, metaphor, and framing to create
national identity and suppress opposition. Bureaucratic and legal language, with its

technical jargon, reinforces institutional authority by limiting accessibility.

Example: The phrase “Mistakes were made” obscures agency, deflecting
responsibility. Media headlines frame events to highlight or downplay actors,

influencing public perception.

Classroom Activity: Students analyze political speeches, identifying discursive

strategies such as metaphor, repetition, and passive constructions.
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12.3 Language and Culture:Cultural Schemas and Discourse

Brown and Levinson’s Politeness Theory (1987) shows that politeness
strategies are universal but culturally variable. Indirectness is valued in Japanese

discourse, while directness may be preferred in American English.

Deborah Tannen (1990) highlights gendered conversational styles, showing
how cultural expectations shape interaction. Interactional sociolinguistics emphasizes

that meaning is co-constructed through cultural frames.

Narrative Expansion: Storytelling traditions illustrate cultural variation. Western
narratives often follow linear progression, while African oral traditions emphasize
repetition and communal participation. Ritual language, such as religious discourse,
encodes cultural values and reinforces collective identity. Multilingual contexts, such
as Algeria, demonstrate how speakers negotiate identity through code-switching

between Arabic, French, and Berber.

Example: A bilingual Algerian speaker may switch languages to signal solidarity,

authority, or intimacy depending on context.

Classroom Activity: Students compare narratives from different cultures, analyzing

how cohesion and coherence are achieved through cultural schemas.

12.4 Language, ldentity, and Society: Language and Social Class

Basil Bernstein (1971) distinguished between restricted and elaborated codes,
linking linguistic style to social class. Restricted codes are context-dependent, while

elaborated codes provide explicit detail.
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12.4.1 Gender and Language

Tannen (1990) argues that men and women often adopt different
conversational styles, with men emphasizing status and women emphasizing

connection. These differences reflect broader cultural expectations.

12.4.2 Minority Languages and Marginalization

Van Dijk (2008) notes that dominant groups often marginalize minority
discourse, leading to linguistic prejudice. Globalization introduces English as a lingua

franca, raising questions about cultural homogenization versus preservation.

Narrative Expansion: Language is a site of struggle for recognition and equality.
Minority speakers often face discrimination, while dominant languages gain prestige.
At the same time, multilingualism enriches societies by fostering cognitive flexibility
and cultural awareness. Identity is negotiated through language choices, whether in

everyday conversation or institutional settings.

Classroom Activity: Students analyze classroom discourse to identify how language

signals identity and power.

Conclusion

Language, power, and culture are inseparable. Discourse functions as a tool of
ideology, a reflection of cultural norms, and a marker of identity. By studying these
dimensions, students learn to critically analyze texts, recognize hidden power

relations, and appreciate linguistic diversity.
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Lesson 13: Application of CDA in Algeria as a Case Study

Introduction

Language is both a cognitive system and a social practice. It encodes cultural
traditions, reflects power relations, and shapes identity. In Algeria and the wider
Maghreb, multilingualism (Arabic, Berber, French, and increasingly English)
provides a rich laboratory for studying how language intersects with power and
culture. This section expands on global theories with localized case studies to

illustrate how discourse functions in everyday life.

13.1 Language and Power

Political Discourse in Algeria

Political speeches in Algeria often blend Arabic and French, signaling
authority and modernity. Fairclough’s (2015) idea of discourse as social practice is
evident: leaders frame national identity through language choice. French may signal

internationalism, while Arabic appeals to cultural authenticity.

Case Study: During election campaigns, candidates often switch between Modern
Standard Arabic (MSA) for formal authority and colloguial Algerian Arabic for
solidarity. This code-switching reflects van Dijk’s (2008) socio-cognitive model:

discourse shapes mental models of legitimacy and belonging.
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Classroom Activity: Students analyze Algerian political speeches, noting how

language choice signals power and ideology.

13.2 Media Headlines and Framing

Algerian newspapers often present the same event differently depending on
political alignment. Headlines in French may emphasize international dimensions,

while Arabic headlines highlight national solidarity.

Example: Coverage of economic reforms may be framed as “modernization” in

French media but as “justice” in Arabic outlets.

Activity: Students compare headlines from Arabic and French newspapers,

identifying framing strategies.

13.3 Language and Culture

Storytelling Traditions

Algerian oral traditions emphasize repetition, rhythm, and communal
participation. This contrasts with Western linear narratives. Brown and Levinson’s
(1987) politeness theory applies here: repetition and elaboration serve as politeness

strategies, reinforcing solidarity.

Case Study: Kabyle Berber storytelling often uses parallelism and proverbs,
embedding cultural wisdom. These structures reflect cultural schemas that differ from

Western narrative expectations.
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Activity: Students compare Berber folktales with English short stories, analyzing

differences in coherence and cultural framing.

13.4 Religious Discourse

Friday sermons (khutbahs) in Algeria illustrate how ritual language encodes
cultural values. The use of Qur’anic Arabic reinforces authority and sacredness, while

colloquial Arabic connects with everyday life.

Example: Sermons often shift between sacred and everyday registers, reflecting

cultural schemas of authority and accessibility.

Activity: Students analyze sermon transcripts, identifying register shifts and their

cultural significance.

13.5 Multilingual Identity

Algerians often negotiate identity through code-switching. French may signal

education and modernity, Arabic signals tradition, and Berber signals ethnic identity.

Case Study: In classrooms, students may answer questions in French but discuss
informally in Arabic. This reflects Tannen’s (1990) idea of conversational style as

identity performance.

Activity: Students record classroom interactions and analyze how language choice

reflects identity.
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13.6 Social Class and Codes

Bernstein’s (1971) restricted vs. elaborated codes apply in Algeria. Rural
speakers may rely on restricted codes, while urban speakers use elaborated codes

influenced by French.

Case Study: In Médéa, rural students often use colloquial Arabic at home but switch

to French in academic contexts, reflecting class and educational differences.

Activity: Students compare transcripts of rural vs. urban speech, identifying code

differences.

13.7 Gender and Language

Tannen’s (1990) findings on gendered styles resonate in Algeria. Women may

emphasize politeness and solidarity, while men emphasize authority.

Case Study: In mixed-gender classrooms, female students often use more hedges
(maybe, | think) while male students use direct assertions. This reflects cultural

expectations of gender roles.

Activity: Students analyze classroom dialogues for gendered language patterns.

13.8 Minority Languages and Marginalization

Berber languages illustrate how minority discourse interacts with power.
Historically marginalized, Berber has gained recognition but still struggles for equal

status.

59



Case Study: The inclusion of Tamazight in schools reflects efforts to preserve
cultural identity. However, limited resources and teacher training highlight ongoing

challenges.

Activity: Students debate language rights in Algeria, considering the balance between

Arabic, French, and Berber.

13.9 Globalization and English

English is increasingly valued in Algeria for global communication. This

raises questions about cultural homogenization versus preservation.

Case Study: University students often view English as a tool for international
mobility, while French remains dominant in administration. This reflects global power

dynamics in language.

Activity: Students discuss the role of English in Algeria, weighing benefits and risks

for cultural identity.

Conclusion

Language, power, and culture intersect in complex ways. In Algeria,
multilingualism provides a vivid example of how discourse reflects ideology, identity,
and cultural practice. By analyzing political speeches, media headlines, storytelling
traditions, and classroom interactions, students gain a critical understanding of
language as both a cognitive system and a social resource.Language is never a neutral
instrument. It is woven into the fabric of human life, shaping how people think, how

societies organize themselves, and how cultures transmit values across generations.
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To study language in psycholinguistics without considering its social
dimensions would be incomplete. In this final lesson, we turn to the broader question:

how does language intersect with power, culture, and identity?

From the moment a child learns to speak, they are not only acquiring words
and grammar but also absorbing the cultural norms and power structures embedded in
discourse. Norman Fairclough reminds us that language is a social practice,
inseparable from ideology. Teun van Dijk adds that discourse does not simply reflect
power but actively reproduces it by shaping mental models of reality. In political
speeches, in media headlines, and even in everyday classroom interactions, language

is used to persuade, to legitimize, and sometimes to silence.

Consider the Algerian context. Politicians often switch between Modern
Standard Arabic and colloquial Algerian Arabic, signaling both authority and
solidarity. French, meanwhile, is deployed to project modernity and internationalism.
This code-switching is not random; it is a deliberate discursive strategy that reflects
the socio-cognitive processes van Dijk describes. When a leader addresses the nation
in Arabic, they invoke cultural authenticity. When they pivot to French, they align
themselves with global modernity. The choice of language itself becomes a

performance of power.

Media discourse offers another window into how language frames perception.
Algerian newspapers covering the same event may present radically different
narratives depending on political alignment. A French-language headline might
emphasize economic modernization, while an Arabic-language headline stresses

justice and solidarity. The framing is not merely stylistic; it shapes how readers
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interpret reality. Students who compare such headlines quickly see how discourse

functions as ideology in action.

Culture, too, is inseparable from language. Storytelling traditions illustrate this
vividly. Western narratives often follow a linear progression — beginning, climax,
resolution. In Kabyle Berber oral traditions, repetition, rhythm, and communal
participation dominate. These structures are not deficiencies but cultural schemas that
encode values of wisdom, solidarity, and collective memory. Ritual language
reinforces this further. Friday sermons in Algeria blend Qur’anic Arabic with
colloquial registers, balancing sacred authority with everyday accessibility. The
sermon is not only a religious act but also a cultural performance, embedding values

into discourse.

Multilingualism in Algeria provides a particularly rich case study. Speakers
negotiate identity through code-switching: French may signal education and
modernity, Arabic tradition and solidarity, Berber ethnic pride. In classrooms,
students often answer formal questions in French but chat informally in Arabic. This
linguistic dance reflects Deborah Tannen’s insight that conversational style is identity
performance. Language choice becomes a way of saying who one is, who one belongs

to, and who one resists.

Social identity is also shaped by class and gender. Basil Bernstein’s distinction
between restricted and elaborated codes is visible in Algeria: rural students often rely
on colloquial Arabic at home, while urban students use elaborated codes influenced
by French. Gendered styles emerge in classrooms, where female students may hedge
their statements with “I think” or “maybe,” while male students assert directly. These

differences are not innate but cultural expectations encoded in discourse.
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Minority languages highlight the politics of recognition. Tamazight’s
inclusion in schools reflects a struggle for cultural preservation and equality. Yet
challenges remain: limited resources, insufficient teacher training, and lingering
prejudice. Language rights debates in Algeria illustrate how discourse intersects with

power at the most fundamental level — the right to speak and be heard.

Globalization adds another layer. English is increasingly valued for
international mobility, especially among university students. Yet its rise raises
questions: does English enrich Algerian society by opening global doors, or does it
risk eroding local identities? The tension between homogenization and preservation is

a central theme in sociolinguistics today.

Psycholinguistics ties all these threads together. Schema theory explains how
cultural schemas shape discourse comprehension. Discourse processing models show
how ideology influences interpretation. Language production studies reveal how
conversational strategies reflect identity and authority. Language acquisition research
highlights how critical periods and bilingualism intersect with cultural identity. In this
way, the study of language, power, and culture is not separate from psycholinguistics

but its culmination.

For students, the implications are profound. To study language is to study
society. To analyze discourse is to uncover hidden ideologies. To reflect on
multilingualism is to understand identity. Classroom activities bring these insights to
life: analyzing political speeches for discursive strategies, comparing headlines for
framing, contrasting Berber folktales with English short stories, mapping personal

language choices to identity, and debating language rights in Algeria. Each activity
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reinforces the lesson that language is both cognitive and cultural, both personal and

political.

As we conclude this coursebook, the final lesson leaves students with a critical
perspective: language is not only a tool for communication but also a medium of
power, culture, and identity. By learning to analyze discourse, they gain the ability to
recognize hidden ideologies, appreciate cultural diversity, and understand the role of

language in shaping human experience.

General Conclusion

Psycholinguistics is the study of how language lives in the mind, how it is
acquired, produced, comprehended, and how it shapes human interaction. Across the
five units of this coursebook, we have journeyed from the foundations of linguistic
theory to the complexities of discourse, schema activation, conversational dynamics,
language acquisition, and finally the broader perspectives of language in power and

culture.

The first units established the cognitive and linguistic mechanisms that make
language possible. We saw how perception, memory, and lexical organization allow
humans to decode and encode meaning. We examined how sentences and discourse
are comprehended, not as isolated strings of words, but as coherent structures shaped

by prior knowledge and cultural schemas.

We then turned to production and interaction, exploring how speakers
transform thoughts into words, how conversations are coordinated through turn-taking

and repair, and how pragmatic awareness ensures that communication is not only
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accurate but socially appropriate. These processes revealed language as a dynamic,

collaborative act.

In studying acquisition, we traced the developmental path from babbling to complex
syntax, and from first language mastery to the challenges of second language learning.
We considered the role of critical periods, developmental disorders, and bilingual
trajectories, recognizing that language acquisition is both universal and deeply

individual.

Finally, we broadened our scope to language in perspective. Here, language
emerged not only as a cognitive system but as a cultural and political resource. We
saw how discourse reflects and reproduces power, how cultural traditions shape
narrative and interaction, and how identity is negotiated through multilingual
practices. In the Algerian context, the interplay of Arabic, Berber, French, and
English provided vivid examples of how language embodies history, ideology, and

aspiration.

Taken together, these lessons show that psycholinguistics is not a narrow field
but a bridge between mind and society. Language is at once a mental faculty, a
developmental achievement, a communicative practice, and a cultural artifact. To
study it is to study humanity itself — our cognition, our creativity, our diversity, and

our struggles for meaning and recognition.

For students, the ultimate goal is not only to understand theories and models
but to apply them critically. By analyzing discourse, reflecting on acquisition, and
recognizing the cultural dimensions of language, they gain tools to navigate

multilingual classrooms, diverse societies, and global communication. The

65



coursebook closes with the reminder that language is power, language is culture, and
language is identity. To engage with it thoughtfully is to engage with the very essence

of human life.
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